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PROGRAM ABSTRACT 
The Title I program ''Learning To Read Through The Arts" Is a 

centrally coordinated program conaucted by the New York City Board 
of Iducatlon. The basic goal of the program was to Improve the 
reading abilities of children reading two or more years below grade 
level* Limited objectives in Mathematics were also included. The 
program exposed participants to a broad range of cultural field 
trips J various workshops in the arts conducted by artist-instruc- 
tors backed lip by intensive reading and mathematics instruction 
with highly qualified professional teachers. The various compon- 
ents were competently ooordlnated, supervised and administered. 
The pupils who completed the program exceeded anticipated 
outcomes of 1^% of pupils achievement of one Instructional 
objective. Eighty-two percent of the pupils mastered at least 
1 of possible Instructional objectives in Mathematics and 100^ 
of the pupils mastered at least 1 of the ^2 instructional objectives 
In Reading which they had not mastered prior to participation in 
the program. 

Generally positive growth gains were recorded on the McOraw- 
Hill Prescriptive Heading and Prescriptive Mathematics Inventories, 

criterion reference tests. 

Periodic on-site classroom visitations, observation of faculty 
in-service meetings and Interviews with participants, teachers, 
artist-instructors, specialists, supervisory and administrative 
personnel revealed high morale, enhancing climate and well organized 
goal directed activities. 

All components of the program were Implemented as designed. 
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CimpTER I 
Tm PROGRAM 

DESCRIPTION OF TPffl PROGRiU^ 

During the simmer of 197? the program "Learning to Read Through 
the Arts" had as Its targat population I30 Title I eligible children 
ages 10 to 12 who were performing at least two years below grade 
laval In reading* The program took place dally 1 five days a weak 
from 9 to 2130 for a period of eight weeks^ July 1st through August 
22nd ^ 1975. Children from 52 Title I schools In 2^+ districts ware 
recommended to the program by guidance counselors 5 art and class- 
room teachers* The students selected were divided into homogeneous 
reading groups based on standardlEed achievement test scores sent 
from their home schools* The same groups also received Instruction 
on a limited basis In mathematics* The program focused on the Im- 
provement of reading skills through motivating pupil Interests In 
the arts. Supplementary workshops In the artsi dance 5 theater^ 
muslc^ painting^ sculpture ^ mixed media drawing ^ prlntmaklng^ 
puppetry I crafts^ super 8 filmmaking ^ animation 5 photography 5 and 
art and the people ware closely correlated with the reading program* 
Each pupil participated in two art workshops^ three times a weak 
for a total of six hours In addition to attending the special reading 
sessions* Weakly field trips broadened the pupils experiences and 
supplemented the Instructional program. Children visited museums 5 
galleries 5 art studios ^ libraries^ theater and art and film parfor- 
m^ces in addition to trips to the Ougganhelm Museum. Parents 
attended an orientation session and were provided opportunities 
to partleipata In workshops taught by an arts and crafts instructor 
and/or the social worker. Parents also participated on the advisory 
coimcll to the program. The program was to be evaluated utilizing 
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the Prescriptive Reading and Mathematles Inventories published by 
McGraw-Hill* The results of pupils mastery were to be recorded 
on the Class Evaluation Record. It was anticipated that every 
child would master at least one Instructional objective during the 
summer period. 

CHAJ'T^ II 
EVALUATIVE PROCEDURES 
OBJECTIVES OF THE PROGRM^ 

The primary objective of the program was to help pupils achieve 
mastery of Instructional objectives In reading as measured by the 
Prescriptive Reading Inventory (PRI) criterion referenced test 
published by McGraw-Hill. Limited ancillary objectives In mathe- 
matics were to be measured by the Prescriptive Mathematics Inventory. 

Evaluation Objective JMo. 1 was to determine If as a result of 
participation In the program 70% of the pupils mastered at least 
one Instructional objective which prior to the program, they did 
not master^ All participants In the program were given as a pre- 
test selected criterion referenced tests from the Prescriptive 
Reading Inventory and the Prescriptive Mathematics Inventory to 
ascertain individual Instructional objectives for each child. For 
each Instructional objective diagnosed as requiring remediation 
(as determined by pre-test failure) a post-test was administered 
to each Individual at the end of the students participation In the 
program. For each Instructional objective results of paasslng and 
falling on both the pre-test and post-test were recorded on the 
Class Evaluation Record (C,E,R.)» 

Evaluation Objective No. 2 was to determine as a result of 
participation In the program the extent to which pupils demonstrated 
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mastery of Instructional objactlves* The Prascriptlve Raadlng 
Inventory and the Prescrlptiva Mathamatlcs Inventory were admin- 
istered as a pre-test and as a post-test* A considerable amoimt 
of time was consumed in administering the Prescriptlye Reading and 
Mathematics Inventories, The fact that a few pupils did not complete 
the program or took vacation timei tended to create difficulty in 
administering the tests* Individual arrarigemants had to be made* 
The length of the tests caused fatigue on the part of test takers^ 
The tests were machine scored » Two forms of the answer sheets ware 
used. When the tests ware sent to Iowa for scoring cases on one 
!.form were not scored due to the fact that there had been a change- 
over In the scoring process by McGraw«Hlll„ These had to be shipped 
to Monterey^ California. The machine scoring caused delay* The use 
of two forms of the answer sheet caused additional delay. The P,R*I. 
was not used for diagnostic purposes as required in design objactlva #1. 

Evaluation Obn'ectlve No, ^ was to determine extant of imjplemen- 
tatlon. The program was closely monitored by the evaluator through 
continuous contact with the director and site visits during the 
operational aspects of the program. Classroom visitations to the 
reading and arts workshops 5 interviews with administrative ^ super- 
visory ^ clerical parsonnal and selective classroom and workshop 
teachers were conducted. Supplementary personnel were also inter*- 
viewed such as the parent workshop leaders In arts and crafts 5 the 
social worker and museum personnel Involved In raising funds and 
coordinating efforts with the Director of the program. Attendance 
records of specific classes In reading and the arts workshops were 
examined as well as the general attendance. Literature published 
by the project director relating to recruitment of students , 
employment of staff and in-service development of staff was perused* 
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visitations were made to the parent workshops as well as the In- 
service faculty meetings conducted by the social worker and the 

Director of the program. 

CHApraiR III 
FINDINGS 

Evaluation Objective No# 1 for Mathematics was to determine if, 
as a result of participation In the program, 70f» of the pupils mastered 
at least one instructional objective which prior to the program they 
did not master. 

To assess Objective No, 1 In Mathematics the percentage of 
participants demonstrating mastery or non-mastery of each Instruc- 
tional objective was tabulated at Initial testlug and final testing. 

Table 5®! Indicated that 20 or 18^ of pupils failed to achieve 
mastery of any Instructional objectives. Thus 82^ achieved one or 
more objectives exceeding Objective No, 1 of 70^ of the pupils 
achieving at least one objective In Mathematics. 

Evaluation Objective No. 2 for Mathematics was to determine, as 
a result of participation In the program, the extent to which pupils 
demonstrated mastery of Instructional objectives. The following 
tables provide that data. Table 3CM showing the distribution of the 
percentage of Instructional Objectives achieved and Table ?EM 
showing the distribution of percentage of pupils achieving various 
levels of mastery are particularly significant, ' 
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MATH - TABLE 1AM 

Distribution of Pupil Non-Mastery on Pre-Test and no Follow 
up Post-test » 

No. of Instructional 

Ob.lectlves Failed No. of Pupils Peroentage of Pupils 

^ 1 .79 

3 • 0 .00 

2 5 3.96 

1 0 .00 

"5" T^:?r 

According to Table lA Math, six pupils, five of which failed 
2 objectives and 1 failed k objectives In Math at initial testing 
were not present at final testing. This constitutes ^,75^ of the 
total population of 126 who took the P.M.I • 

MATH - TABLE 2BM 

Distribution of Pupil Mastery of Instructional Objectives 
Prior to Instruction. 

Percentage of Mastery Ng . of ^ ^Pub 1 1 s Percentage of Pupils 

100 h objectives 0 •O 

75 3 objectives 3 2.^ 

50 2 objectives 20 16.0 

25 1 objectives l8 iM-.O 

TT" 32,1+^ 

Prior to Instruction hi pupils or 32.^^ had mastered one or 

more objectives. Therefore, 6B% had not mastered a single objective 

prior to participation. 

MATH » TABLE ^CM 

Distribution of Pupil Mastery by Instructional Objectives as 
a Result of Instruction. 

Instructional Ratio # Pupils Achieving Percentage of 

lectlves Mastery over # Pupils Mastery 
Attempting Mastery _ 

1 - Area $9/9$ || 

2 - Volume 56/107 52 

3 - Non Stand. Units 33/113 29 
t - Measured Objects hz/123 3H- 
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As a result of instruction 62% ach?9ved the first Instruc- 
tional objective. Fifty-two percent, 29^ and 31+^ achieved th© 
2nd 5 3rd and kth Instructional objective respectively they had not 
mastered prior to instruction, 

MATH - TABLE ^DM 

Distribution of the number of Instructional Objectives Master- 
ed after Instruction. 

No, of Instructional 

Objectives Mastered No. of Pupils Percentage of Pupils 

0 20 18 

1 31 .28 

2 32 28 

21 19 
8 
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A glance at Table ^DM indicates 20 or 18^ of the pupils parti- 
cipating failed to achieve at least one objective. Therefore, 82^ 
did achieve one or more objectives. In fact, 28^ achieved one 
objective. Twenty-eight percent achieved two objectives and 19^ 
three objectives, while 7% achieved all four objectives possible^ 

The following table appears similar to the preceding because 
there v/ere only four Objectives of the P.M.I, which were used. 

MATH - TABLE ?EM 

Distribution of Percentage of Pupils Achieving Various Levels 
of Mastery of Instructional Objectives. 

Percentage of Mastery of « a. 4. 

Instructional Objectives No, of Pupils Percentage of Pupils 

100 8 7 

75 21 If 

?0 • 32 II 

0 20 lg_. 

Table ?B4 confirms the percentage of pupils achieving one or 
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mere objectives at 82^ and clearly indicates the success of the 
participants on the P»M*I* exceeding the goal of 70% pupil mastery 
of achieving at least one objective as a result of participation. 

The following tables present data relative to reading. 

Evaluation Ob,1eGtl7e No, 1 for ReadlnE called for 70% of the pupils 
achieving mastery of at least one Instructional objective which prior 
to the program they did not master. To assess Objective No. 1 In 
reading the percentage of participants demonstrating mastery or 
non-mastery was tabulated at Initial and final testing. Table 9DR 
clearly indicates that 100^ of the participants achieved at least 
one instructional objective they had not mastered prior to Instruction. 

Evaluation Ob.lectlve No. 2 for Reading was to determine as a 
result of participation In the program the extent to which pupils 
demonstrated jnastery of Instructional objectives. The following 
tables 6AR through IIFR show that data. 

READING ■ TABLE 6AR 

Distribution of Pupil Non -Mastery on Pre-test and no Follow 
up Post-test. 

No. of Instructional 

Ob.iectlves Failed No. of Pupils Percentage of Pupils 

i*0 2 l.?0 

39 h 3*03 

38 1 .75 

36 2 1.50 

3? 1 .75 

3^ 2 3*03 

33 1 .75 

32 1 .75 

31 1 .75 

30 1 .75 

29 1 .75 

_26_ 2 l.gO 

12 19" 15.81^ 

Nineteen pupils or 16^ of the Initial plpulatlon either dropped 
out or were not present for final testing on the P.R.I. 

12 
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RIADIITG - TABLE 7BR 

Distribution of Pupil Maitery of Instructional Objectives Prior 

to In struct lone 

Percentage of Mastery of 
Instructional Ob.lectlves 

90-100 
80-89 
70-79 
60-69 

30-39 
20-29 
10-19 
1- 9 



Prior to Instruction of the pupils had mastered from 1 to 
19^ of the Instructional objectives on the P.H^I. The data from 
table TBR will be utilized and further explicated In making com- 
parisons later In this report following table lOER, 



No. of Pupils Percentaee of Pupils 

1 .75 
0 .00 
0 .00 

3 2.27 

2 1.50 
10 7.?7 
II+ 10.60 
30 22,72 

3^.09 

132 lOOl 



READING - TABLE 8CR 

Distribution of Pupil Mastery by Instructional Objectives as 
a Result of Instruction. 



Instructional Objectives 



1. 
2. 

5: 

6. 
7. 
8. 

9. 
10. 

11. 
12. 

It 

15. 
16. 



Ratio # Pupils Achieving 
Mastery over # Pupils 
Attempting Mastery , 



Event Sequence 
Story Setting 

Story Detail-Recall or Descr Words 

Story Detail-Recall by Parts 

Story Detail-Identify True statements 

Cause or Effect 

Inference 

Conclusion -Format Ion 
Predicting Future Action 
Main Idea-Summary, Title or Theme 
Character Analysls-Descr Words Traits 
Descriptive Words & Phrases 
Sensory Imagery 
Idioms or Figures of Speech 
Simile 
, Metaphor 
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19/113 
23/103 
25/101 
27/112 
17/125 
3/131 

22/116 
16/111 
2VII7 

7/127 
17/118 
19/113 
27/98 
23/120 
17/126 

8/lZh 



Percentage 

of 
Mas tea 



22 
2 

1^ 
2 

II 

21 

6 

Ih 
17 

28 

19 
13 
6 



ERIC 



17 • Mood 15/122 12 

18 • Time Span & Period 17/116 if 

19 • Literary Forms-Fable lVl21 12 

20. Reality & Fantasy 20/122 16 

21. Reality & Fantasy-Possibility 18/106 17 
•22. Author Purpose 10/119 8 
23. Silent Letters 39/61 6k 
2k. Variant Vowel Sound s-Dla graph, Dtpht. 32/78 kl 

25. Phonetic Parts-Variant Sounds 2V89 2? 

26. Phonetic Parts -Blending ^3/8 | 51 

27. Pronouns-Referent 27/119 23 
28 • Compounds-Forming 22/kl 

29* Sentence Bldg-Phrase Select. 28/96 29 

30. Phrase Information 18/106 17 

31. Affixes -Identifying Prefixes, Suffixes k^/^l I+9 

32. Affixes-Building Words 36/115 31 

33. Defining Affixed Words 37/72 Jl 
3H', Bmctuatlon-Exclamatlon Point 33/87 38 

35. Meaning of Related Words In Context I9/83 23 

36. Most Precise Word In Context 28/89 31 

37. Word Definition in Context 25/83 30 

38. Word Definition In Isolation 23/97 2k 

39. Multi-Meaning Words & Synonyms 25/78 31 
hO. Synpnyms-Selectlon 32/7^ 53 
U-1. Antonyms-Selection 39/107 36 
k2» Homonym Pairs-Selection . TO/98 kl 

Table 8CR gives the ratio and the percentage of pupils achiev- 
ing Diastery of the Instructional objectives as a result of Instruc- 
tion. The numbers of pupils who had achieved mastery on the pre-test 
are excluded from this tabulation. The range of success on each 
objective ran from a low of 2^ on the objective, Cause or Effect 
obviously the most difficult for this population, to 6k% success on 
Silent letters, 

READING - TABLE 9DR ^ 

Distribution of the Number of Instructional Objectives Mastered 
After Instruction. 

No. of Instructional 
Objecitlves Mastered j 

1-5 

6-10 
11-15 
16-20 
21-25 
26-30 

31-3r 



, of PUDllS 


Percentage of Pupils 


28 


25 


56 


50 


15 


13 


9 


7 


2 


2 


2 


2 


1 


1 


ii3 


100^ . 
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Table 9DR presents a picture of the distribution of the number 
and the percentage of pupils achieving mastery as a result of in- 
structton* 

EEAJIWG - TABLE lOER 

Distribution of the Percentage of Pupils Achieving Various 
Levels of Mastery of Instructlonai Objectives. 

Percentage of Mastery of No. of Pupils Percent Prior Percentage 
Instructional Ob.lectlves , Instruction of Pupils , 



90-100 0 

80-89 1 

70-79 - 1 

60-69 ^ 

50-59 8 

30-39 26 

20-29 II 



.75) .00 
.00) .89 



,00) •!? 

2.27) 3.^ 

1.50) 7.08 

7.57) 9.73 

10.60) 23,01 

22.72) 20.35 

3^.09) 23.01 



TO" lodF^ 1005 

Table lOER shows the distribution of pupil mastery of instructional 
objectives as a result of instruction. A comparison of this table 
with Table 2BR indicates that the achievement level has moved up- 
ward as a result of instruction. See the figures in parenthesis 
for pre-test. The bulk of the change has occurred below and within 
the 50th percentile. On the post-test 3^^ achieved mastery between 
the first and 19th percentile while pre-test results fo^d 54^ of 
the pupils achieving mastery In these same percentiles. Achievement 
of mastery levels remained about the same within the 20-29th per- 
centile. However s on the post-test the percentage of those achiev- 
ing mastery Increased to 33^ m the 30-^th percentile as compared 
with l8^ on the pre-test. Two factors are not included in this 
comparison. One Is the scores of the 16^ of the population which 
did not participate In the final test. The number who regressed 
will be treated in Table IIPR. 
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. ^^ING - TABLE IIFR 

Number and Ratio of Regressions over Gains In Three Homogeneous 
Groupings on Instructional Ob j actives. 

Achievement Ratio of Ragresslons Regression 
Levels Over Gains Percentage 

Higher Group 197/3U6 57 

Middle Group 12V292 ^2 

Lower Group 112/'^67 _30 

433/1000 

Although positive gains were made in the achievement of in- 
structional objectives there were Instances of regression* The 
table above summarlEas these regressions by homogeneous class 
groupings. The higher achievement group had the highest regression 
ratio 57^ while the lower achievement group had the lowest ratio 
or 30^# 1005 achievements of Instructional Objectives were offset 

^33 regressions or a ratio of >f3^. This regression factor should 
not be considered a negative evaluation measure of the program under 
review^ It may be more a fmictlon of the P.R.l. test Itself which 
attempts to measure various degrees of mastery ^ review and non mastery. 
An imder achieving population sample can be ejected to add to such 
marginal fluctuations. Furthermore 5 the test was developed as a 

diagnostic instrument. "The^ P»R#Iv~ does not provide a means fb^ 

1 

comparing students to a standardisation sample or norm group." 

As more and more data from Criterion Reference tests become 
available evaluative judgements may be attempted If and when the 
elements involved in such evaluations are relatively isomorphic* 

Evaluation Objective Wo. ^ for Reading . The program was observed 
to be servicing the needs of the specific target population for which 
It was designed! students two or more years below grade level In 
reading. The program appeared well designed and competently ad- 
ministered. Philosophical and psychological rationale were evidenced 



^ Interpretive ^ndbook of the P^R.I., McGraw-Hill, N.Y.*^ p7 
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Ir Implementation and practice. Learning experiences utilizing the 
arts proceeded from the concrete to the abstract with concepts from 
these experiences practically applied to reading skill Instruction, 
The facilities appeared to be adequate at Public School # I98 
although there was evidence that there was some confusion over 
shipping and unpacking all of the specialized material and supplies 
moved from Westbeth the site of the 10-month program to Public School 
^98 e The normal problems Inherent In tarmlnatlng a program In the 
last week of a summer school operation at the same time that evalua- 
tion tests are administered, and preparing for a final museum pre- 
sentation are compounded by repacking material and supplies to be 
moved again. Security guards were added to ^he program after four 
teachers Including the Director had been held up and one teacher 
stabbed. 

Several recommendations had been made In the Summer 197^ 

evaluation reports 

1. It was recommended that the program be expanded to 
service more children. This was not done. 

2. It was recommended that children have the option of 
enrolling in a program more than once. This was 
carried out on a limited basis, 

3. It was recommended that the volunteer apprentices 
continue to participate and assist In the program 
and be Invited to the special reading oriented arts 
workshops and reading workshops. The apprentices 
were continued and Invited to the workshops. 

It was suggested that consideration be given to changing 
the program schedule to five hours per day of Instruction 
five days per week for seven weeks from the current four 

17 
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hours per day five days per week over an eight week period • 
The staff and Director rejected this recoomeDdatlon. 
It was suggested that workshops be contimed with the 
parents* This recommendation was followed, 
6. The Prescriptive Heading Inventory used for pre- and post- 
testing was not recommended for the short seven or eight 
week summer program 5 due to the testing time required. 
The P.R.I, was recommended for diagnostic purposes diiring 
the regular academic' year and not for purposes of program 
evaluation. This recommendation was not followed. The 
Evaluation Objectives called for the use of the PRI and 
the P.M.I, for evaluation purposes. The test scores were 
not returned on time to use them as diagnostic Instrumenta- 
tion in the short eight week period. 
?• Ail Increase In Title I funds was to be made to meet the In- 
creased cost of materials and higher salaries. This was done 
This program has had an impact on the New York City .Public School 
System. The Director has served as a consultant to colleagues. Con- 
cepts and components of the program have been adapted to similar pro- 
grams such as Improving Reading Through the Artst District 6 Public 
Schools J The Cloisters Museum Workshop Program and Title III Program 
Improving ?lsual Perception Skills In Art Classes In High Schools 
(Reading Improvement Through Art), Aspects of the program are to be 
Integrated Into the Currlculiim of the new Roosevelt Island Schools 
Complex during the Pall of 197f. The Program has serviced Its 
specific target population and was Implemented, as designed. 
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CHAPTER IV 

StUmRX OP MAJOR FINDINGS, 
CONCLUSIONS AND RECOMMENDATIONS 

Summary of Ma.lor Findings 

1» The major objective of having 10$ of participants achieving 
at least one Instructional objeotlv© was reached In both 
reading and math. In reading 100^ of the pupils so achieved. 
There were ohjectlves. In mathematics 82^ reached the 
major objective with only four instructional objectives 
* as possible targets. 
2* An analyses of the tables Indicate extensive gains in 

achieving reading and mathematics Instructional objectives 
on the P,R,I, and the P.M.I, over a relatively short In- 
structional period. It should be noted that there was 
also some regression on some of the Instructional objectives. 
Criterion Reference tests can be expected to produce mar- 
ginal fluctuations In both directions. Overall the gains 
were In a positive direction* 
3. The selected target population was reached. The proposal 
was executed as designed. 
Conclusions 

1. The positive findings Indicated that the program achieved 
its mission, 

2. The idea of utilizing concrete experiences In the arts to 
broaden knowledge and understanding of abstract concepts 
thereby Increasing the development of linguistic and 
nathenatic skills helps most children to make significant 
learning gains. 
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The program should be recycled during the summer of 1976 • 
The faet that attendance on a voluntary basla from all over 
the five boroughs of New York Ctty averaged 80^ excluding 
two extremely bad weather days during a smmer period for 
disadvantaged Title I children^ alone Justifies it con- 
tinued existence. The positive achievement gains provided 
conoluilve evidence of the success of the enterprise. 
Historically the success of the program would suggest that 
several components should be Incorporated Into the regular 
school programs. The existing administrative j supervisory 
and teaching structure of this exemplary award -winning 
program should be utilized as m In-servlce training center 
whereby local district personnel are retrained and recyoled 
Into regular public school programs throughout the City of 
New York. 

The supplementary and complimentary functions and services 
of the Guggenheim Museum (or other local museums) and the 
artlsts-lnstruetors workshops should be expanded and in-, 
corporated Into the regular school' programs of the local 
school districts of the City of New York where feasible 
and practical* 

Certain aspects of the program should be reevaluated before 
continuation. Continuing the parent workshops for arts and 
crafts during the summer should be reconsidered due to 
light attendance. The attendance figures would indicate 
similar consideration for the social worker workshop* How- 
everi the social worker's effectiveness in working with 
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problem pupils, assisting teachers Individually and co- 
operatlni with the In-servlce aspects of the program 

deserves consideration. Other methods and procedures In- 
volving the social worker In screening, selection, case 
study and in-servtce utilization over an extended period 
of time should be considered. Attendance In th© Sculpture, 
and Art and the People workshops tended to fall off slightly 
more than the attendance In the other workshops and should 
be re-evaluated 5 possibly merged with other workshop offer- 
ings. 

The entire Prescriptive Reading Inventory (PRI) test should 
not be used during a short seven or eight week summer pro- 
gram for evaluation purposes. Approximately three to three 
and one half weeks are required for the pre and post admin- 
istration of the PRI for a population of 130 pupils. This 
Is further complicated by administering the PRI on an In- 
dividual basis to students who are either vacationing 
or leaving the program early. This only leaves approxi- 
mately two to four weeks between testing sessions and reduces 
the Instructional time available In the reading-math work- 
shops. The PRI and the PMI could be retained for use in 
the regular academic year program. The PRI and the P^a 
should be used only as diagnostic Instruments for selective 
Instructional objectives. Consideration could be given to 
hand-scoring therefore making the results more Immediately 
available to teachers for diagnostic purposes. Considera- 
tion might be given to the McGraw-Hill (C.O.R.l.) .Omma&tUB 
Objectives Referenced Evaluation program which pertains to 
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documentation of a stuaents base line level of performanca 
and a series of subsequent reports that show changes in per- 
formance from month to month and from year to year. If jfche 
P.R.I* or other erlterlon reference teats ar©:^^:fused as a laeasure 
of evaluation, a regression factor should be conaldered In 
designing the evaluations. 

6. The administration and the reading teachers might . consider 
the practicality and desirability of developing a more 
detailed diagnostic form to accompany the recommendation- 
application of students coming Into the program. 

7. The program might be e^anded. to Include an experimental 
component of able and gifted children who mlghtbe utilized 
as assistant-tutorial Instructors along with the regular 
staff of the program. This component part of the program 
would* have to be financed out of soiirces other than Title I 
Funds, perhaps through the museums or newer federal sources 
earmarked for gifted children* 

8. Title I funds should be increased to provide additional 
monies for the Increased cost of materials and the higher 
salaries which are a normal outgrowth of Inflationary 
pressures. 

9» Consideration should be given to evaluating the summer 
programs on a longitudinal basis. This could be accom- 
plished by provision for funding In the next grant and/or 
Including the possibility of evaluating the efficacy of 
"^the program by researching on a expost facto basis matoh- 
Ing students from the early years of the siMmer school 
programs. The objective would be to determine their 



reading status three or more years after exposure or 
non-e^osure to the summer exparlencet 

Permanent secure faotlltles would enhance the stability 5 
and maintain the prestige of the program and should be 
provided. 

The program should be expanded to Include a larger 
population. 



m%mi A - MJ,R, FORM (p. 2) Title Ir 109416^! 

30. Ctitirlon Referenced Tist Reiultii In the table beloW| enter the riquested Information about crltirlon re* 
lerenced test results used to evaluate the iffictlveness of short treatraents (less than 60 hoiiri) in riflding 
or imtheiiiltles, Uie the instructional objective codis provided on pp.a4 of the instruction manual. Provldi 
only those instructional objeetlvi codis wblch wire addresiid by the treatmint and providi separate data for 
each tilt used and laeh level tisted, Use iddltlonll sheets if necessary, Record in columns 2, 3 4 only 
those pirEkipants who corapleted both tiit^, 



Codi 


Initrucdonal 
Objiotlve 


Publisher 


Live I 


Gomponent 
Code 
1/ 


Subgroup 
2/ 


PE8t( 

No. of 1 
PaBSing 

(I) 


iSt 

^upils 
Falling 


Pos 

NOi of 

FupiU 
froni 
Col, 2 
Passing 


ttist 
No, of 
Pupils 
froi 
Col. I 
Flillni 




Main Idea^Sufflffiai 
Thsns 


7, Title or 


Grades 
H 


60811^ 




5 


127 


7 


120 




Character kislsi 
Wordi^ Tralti 


iia-Descr, 


II 


60BlH- 




1^ 


118 


17 


101 




Descriptive Wort 


1 k Phrases 


II 






19 


113 


19 , 


$k 


Itol 


Sensory Imagery 




II 


mik 




31+ 


98 


27 


71 


2707 


IdioEs or Figure 


!i of Speech 


11 






12 


120 


23 


97 




SlDlle 




II 


mik 




6 


126 


17 


109 




Metaphor 




ti 


mik 




8 


12^ 


a 


116 




Mood 




II 






' 10 


122 


15 


107 




'P^mfi Snan k Per' 


od 


11 


608l^ 




16 


116 


17 


99 




Literary Porras-I 


'able 


II 


60811+ 




11 


121 


Ik 


107 




Reality and Fani 


isy 


11 


60Bli^ 




10 


122 


20 


102 


2^1 


Reality and Fani 


;aiy-Poisiblllt 




60811+ 




26 


106 


18 


88 


aitii 


Author Purpose 




II 


60811+ 




13 


119 


10 


109 


2109 


Silent Letter! 




II 


6081^ 




71 


1 


39 


22 



1/ Indicate the eoniponint code used In prsvlous sections of this riport used to desiirlbe treatiDent and populltloi 
- JJ providi diU for the folloHing gcoups sipiMtelyr NiglicEid (codi is H), Del nquint' (cede as D), Bllin|ual 
6FR?r " 1^^"^^"?^ (w^e ii H), Place the Indleatid code letter in ths last column to il|nify thi 
subgroup iVAluitidi 



APPENDIX A - hUh FORM (P. 3) Htle I t m^M 

30, Criterion Referenced test Results! In the table below, enter the requiitsd Inforiiiatlon about cflterlon re* 
firenced test results usid to evaluate the iffictlveniis of short treatraents (less than iO hourj) in riding 
, or iMthiiWtice, Use the iniEructlonal objectlvf codes provldid on pp,2-4 of the instruction manual, Provide 
only thoii instructional objective codie which were addressid by thi treaEmint and provide separate data for 
lach test used and iach level tested. Use additional sheets if necesiary, Ricord in colunin§ 2, 3 md 4 only 
those pflrtli.'ipants who coinpleted both teats, 



Code 


Instructional 
ObjiQtlvi 


Publisher 


Level 


Component 
Code 
1/ 


iubgroup 

2/ 


Pret 
No, of 

Fasslng 


let 
|uplls 

Falling 


Fos 
No. of 
FuplU 
from 
Col. 2 
passing 


ttest 
No, of" 
Pupils 
froi 
Col. 2 
Fillinf; 








Variant vowei bi 
Diphthong 


)unds-Diagraph 


Grades 
4-6 


60814 




^ 


73 


32 








SridUl^ gOUHQS 


II 






^3 


89 


2^ 


65 




fliUilywiLw Tsi 




It 


6081^ 


— ^ 


^1 


a? 


^3 








1 w 


n 






13 


119 


2? 


92 




uoDipounu orroii 


'1 


11 






91 




22 


19 








II 


6081^+ 

V V W Bi ' 




36 


96 


28 


68 








fi 






26 


106 


16 


88 


220H 


Affixis-Identlf: 


Ing Prefixei 


It 








91 








Affixes-Btilldlni 


[ Words 


II 








115 


36 


79 




Defining Affixei 


Words 


tt 






60 


n 


3? 


35 


2208 


Punotuation-Exc' 


jmatlon Point 


II 


mA 




^5 


87 


33 




2305 


Meaglng of Rela' 


;ed Words in 


II 


mik 






83 


19 




2305 


Most Precise Wo: 


'd In Context 


II 








89 


28 


61 


2305 


WordDifinitlon 


.n Context 


II 








83 


25 


58 



1/ Indicate the coniponent code used in previous sections of thli report used to describe treatniint and population 

2/ Providl data for the following groups Siparatelyi Niglicfced (code as N), Delinquint (code as D), BlUnpal 

cede as I) and Handicapped (code ai H). Placi the Indicated codi letter in thi last colunin to signify thi 
(^ErJc '"^8f5"P eviluated, 



APPENDIX A • M,I.R, FORM (P. k) 

30. CtiteEion Riferenced Test Results! In the tible below, enter the requested information about criterion re* 
ferenceii test results used to evaluate the efiectiveness of short treatments (less than 60 hours) In reading 
or inatheniaElci. Use the insEruetlonal objective codes provided on pp. 2-4 of the instruction manual, Provide 
only those instructional objictive codes which were addressed by the treatment and provide separatQ date for 
each test used and each level tested. Use additional sheets if necessary, Record In colunins 2, 3 'ind 4 only 
those partii.'ip8nt8 who coinplBted both tests, 



Code 


inBtructlonal 
Objective 


Publisher ■ 


Level 


Component 
Code 
1/ 


Subgroup 


Fret 
Jlo. of 

Passing 


est 
?uplls 

Falling 


Pos 
No. of 
Fupili 
froni 
Col. 2 
Fasslng 


Etest 
No, of 
Pupili 
frora 
Col, 2 
Failing 


(1) 




230? 


Word Definition 


in Isolation 


&rad§s 
H 






35 




23 


7^ 


2l0k 


Multi-Meaning Wo 


rds k Synonymi 


It 






5^ 




2^ 


5^ 


230^ 


Synonyms-Selscti 


on 


ti 






58 


1^ 


32 




2301 


Antonyms-Selectl 


on 


il 


mik 




25 


m 


39 


68 


2303 


Homonym Pairs-Se 


lection 


tl 




.- - 1 


— , — 


98 


to 


58 























































































































































































1/ Indicite £hi coRiponint codi uiad in previous sections of this report ueed to discribe treatinenc and populitic 

A tj Frovidi data for the following iroups siparatily: Neglected (code as N), Dilinquent (code as D), Sllingual 

"" '^ codi as E) and Handicapped (code as H)i Place the indicated code letter in the last CQlunin to signify the 

ERJc subgroup evaluated. 



mm OF EDUGATiojiAt_EyAtuATiON ■ ^^A im m 

" (atuch to Mmritam #30} " Funetion fo^^bWi j 

In this tibls entif all psta loss infoniwtion. Beteian MIR, item #30 and this fonn, all pirtlclpanEi 
ia eieh sctivlty ausE be aseounttd for* The component ind activity codis ugid in complition of iteni MO 
shtmld be used hira as that the two tiblis nsitch, Sae definitions below tibli for further Instruetlons. 



Code 



Aetivity 
Oode 



a) 

Group 
1,0. 



1^ 



Ik 



Test 
Used 



P.R.I 



(3) 
Total 



132 



Niiinbir 

Tisted/ 

Analysad 



113 



1^ m 



(5) 

Pirticipinti 
Net Testid/ 



19 



1^ 



16? 



151 



(6) 



Rsisop why students wiri not tes£id| or if 
tested, wire not inilywd 

Huiaber/ 



Absent for testing 




Did not complite program 



Absent for testing 



Did not eoipleti progfai 



13 



6 



(1} Idintify the parfclelpanti by spieific |fidi livel (e.g., grade 3, irsde 9), Whcri Siveril $Eldei iri 
intir the last two digits of thi eemponint cade, 

(2) Identify the test gied and year of publieation (MAT-70i SDAT-74, itc,)» 

(3) h'uib§f of pifticipanti in the accivityi 

(4) Nuibet of participanta included in thi prs and poattist cileulatlons found on ite#30, 

(5) Hraber and percint of partlQ|panta not tested snd/@r not analyiied on itii#30, 

(1) Spccily ^ riasons why students were not tested and/or analyied. For each reason spiel£ied| providi 
m^n mutt If any. furthir doeuaantatlon is Availibli, attach to this fonn. If furlher 
BSidid l@ spicily aad %^Uisi data losSj attech additionsl mm to this fom. 
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coibined, 



a tipirati 
ipaei ii 
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